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Explanation of Terminology:
Teacher candidates are students in the teacher education program at Oklahoma City University.

The Teacher Education Council (TEC) is the coordinating body of the teacher education program at Oklahoma City University.  Some TEC members are education department faculty members, some are faculty members from other departments that have certification areas, and some are public school representatives.

The Oklahoma Commission for Teacher Preparation (OCTP) was created by the Oklahoma legislature in 1995. Its mission is to develop, implement and facilitate competency-based teacher preparation, candidate assessment, and professional development systems.

The Oklahoma State Department of Education (OSDE) is responsible for teacher licensing and certification. In addition, it oversees PK-12 public schools in Oklahoma.

An artifact is an assignment, project, document or video from a course or an experience the teacher candidate has had. It must be original work of the teacher candidate. For example, a certificate from a workshop could be used if a thorough description of the workshop is included.




I.
INTRODUCTION








Introduction to the Portfolio Process

The OCU Teacher Education Professional Portfolio allows the teacher candidate to assess and document content knowledge, skills and dispositions necessary to become an effective teacher.  It provides a chronicle of the candidate’s growth toward becoming a professional teacher and leader.

Overview of the Portfolio Process

Teacher Candidates:
· are introduced to portfolios in the Introduction to Teaching course (by Junior Year).
· complete Entry Level requirements for their portfolios in Introduction to Teaching.
· present their portfolios to two faculty members (TEC Members) when interviewing for admission to the Teacher Education Program.
· complete Mid-Program Portfolio requirements and turn in portfolio by week 13 of the semester before student teaching.  If portfolio does not earn a rating of “Meets Expectations,” the candidate makes changes to earn a “Meets Expectations” rating before the first day of the following spring or fall semester. The exact dates may vary.
· complete Final Portfolio requirements and turn in portfolio by week 13 of student teaching semester.  If portfolio does not earn a rating of “Meets Expectations,” the candidate makes changes to earn a “Meets” rating in order to be recommended for certification.  The exact dates may vary.
Teacher Education Council (TEC) Members:
· allow candidates to represent themselves as future educators by presenting their Entry Level Portfolios when interviewing for Teacher Education Program.
· review Mid-Program Portfolios by week 15 of each semester.  One of the two reviewers will be from that candidate’s content area.
· review Final Portfolios by week 15 of each semester. One of the two reviewers will be from that candidate’s content area.
· advise Director of Teacher Education of any candidate portfolio that earns a “Does Not Meet Expectations” rating.
· provide guidance for candidates who need to make revisions and re-evaluate portfolios when necessary.
Education Department Faculty Members:
· introduce portfolio process and specific requirements in Introduction to Teaching course.
· advise students of the alignment of course assessments to the competencies in syllabi and class discussions.
· provide instruction on the portfolio process through portfolio workshops.
· review Entry Level portfolios in Introduction to Teaching course.
The Oklahoma Commission for Teacher Preparation:
· appoints a committee to visit Oklahoma City University to evaluate the portfolio process; ensures that our Teacher Education Program has followed the university guidelines and helped teacher candidates demonstrate their understandings of the competencies.

Portfolio Philosophy

In the teacher education program at OCU, the portfolio is viewed as being a developmental process in which the teacher candidate displays his/her competencies and achievements.  The portfolio expectations become more rigorous as the candidate progresses through the program and the final portfolio illustrates the candidate’s more fully developed teaching knowledge, skills, and dispositions.

Value of the Portfolio to the Teacher Candidate

The OCU Teacher Education Professional Portfolio is valuable in the following ways:
· as documentation of teaching competencies required by the Oklahoma Commission for Teacher Preparation,
· as a vehicle to instill the habits of self-reflection and self-critiquing, 
· as evidence of growth in mastering teaching competencies,
· as the beginning of a professional portfolio, now frequently required by administrators for professional development, and
· as a showcase of teaching competencies and accomplishments for future employment.


Oklahoma City University Mission Statement

Oklahoma City University embraces the United Methodist tradition of scholarship and service and welcomes all faiths in a diverse, student-centered environment.  Men and women pursue academic excellence through a rigorous curriculum that focuses on their intellectual, spiritual, moral, and physical development to prepare them to become effective leaders in service to their communities.  Oklahoma City University is guided by the following core values:

Academic Excellence: We believe that a university dedicated to excellence will enable each student to acquire the critical and analytical thinking skills, broad base of knowledge, and capacity to communicate effectively required for both personal success and capacity for leadership in service to communities.

A Personal Approach: We aspire to treat each member of this community as an individual with distinct needs for fostering his or her success and welfare.

A Religious Dimension: We seek to create a university community in which every member consciously cultivates ethical and humane behavior.

Service to the Community and Service Learning:  We believe that excellence in education and development of the intellectual, moral and spiritual capacities of students are best fostered when faculty, student, and staff actively use their knowledge and skills to assist others in our wider communities.

A Culturally Rich Community: We believe that a university flourishes only when it exposes the members of its community to cultural perspectives different from that of the place in which the university is rooted.

Student Success and Welfare: We believe that this university should consciously provide its graduates with a foundation for the acquisition of the knowledge, skills and experience necessary for success in the vocations our graduates will pursue in the years to come.

OCU Teacher Education Unit Statements

Vision Statement:  Our vision is to prepare professional educators who have the knowledge, skills and dispositions to positively impact students in a diverse and changing world.

Mission Statement:  The mission of the Department of Education at Oklahoma City University is to develop teachers who will be strong leaders with the ability to educate others successfully.  The faculty is committed to offering a personalized professional degree that carries a reputation for academic excellence focusing on the knowledge, skills and dispositions to promote the success of each graduate and instill a desire for lifelong learning and service.

Core Beliefs and Values:  In support of the mission of Oklahoma City University and the Petree College of Arts and Sciences, the faculty of the Department of Education aspires to the highest standards of excellence in education and believes their commitment achieves the following:

· Academic Excellence:  Candidates learn to be excellent educational models who reflect and self-evaluate, following the models of faculty and administrators in the Department of Education who are committed to scholarly research based on theory, application and integration of knowledge.

· Appreciation of a Personal Approach:  Through personal mentoring and guidance by the faculty, candidates can learn skills and develop dispositions to be successful as individuals, teachers, and leaders.

· Service to the Community and Service Learning:  The total educational development of individual candidates enables them to positively impact their community.  Consequently, service learning opportunities are an integral part of the Teacher Education Program academic experience.  Candidates are expected to serve in diverse educational settings in which they can integrate theory and practice to meet the varied needs of their students and community.

· Cultural Knowledge and Appreciation:  Candidates acquire a strong knowledge and experiential base regarding diversity to enable them to interact successfully with students, administrators, parents and other community members.  Candidates are provided extensive opportunities to gain exposure to the many kinds of diversity they will encounter in the schools and to develop the skills to make a positive impact on all involved.

· Career Success:  Candidates are empowered to succeed in their career choice.  Candidates are provided experiences for critical thinking, creative problem solving, aesthetic appreciation, and moral awareness, which foster career success and lifelong learning.

Philosophy: The Oklahoma City University Teacher Education Program is a personalized approach to successful teacher preparation.  The faculty in the unit supports the belief that each candidate is an individual and should be mentored in the most effective way to enhance individual strengths. There is a collective belief that knowledge and instructional skills can be learned and successful teacher dispositions can be acknowledged, evaluated, and refined by the individual through reflective evaluation and practice.  Through personal coaching, the application and integration of research-based theory empowers the candidate to focus on community service as a progressive leader.





OCU Teacher Education Program Conceptual Framework Model

PERSONALIZED PROFESSIONAL TEACHER EDUCATION


The Personalized Professional Teacher Education model was created to illustrate the concept of the process that moves the individual through levels of learning and personal awareness of their roles as individual, teacher and leader.

Learning is viewed as an active, personal and cognitive process.  This model illustrates the faculty commitment to responsive, individualized teaching.  Candidates are actively involved in their own learning and continually assess and evaluate their own progress as they pursue their individual teaching goals. They acquire knowledge, skills, and experience while enhancing and refining the dispositions deemed appropriate for professional teachers as they develop their potential to become empowered individuals and educational leaders.
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II.
PORTFOLIO STRUCTURE AND CONTENTS




General Portfolio Requirements 

Each OCU teacher candidate is required to develop a professional teaching portfolio demonstrating competency in all of the Oklahoma City University Teacher Education Program Competencies (see page 21).
 
Your portfolio should be a continuous picture of your progress and document your teaching knowledge and competencies.  As you progress through the Teacher Education program, you will develop your portfolio from course assignments and field experiences designed to help you become proficient in the teaching skills and dispositions needed to become a competent and successful teacher.

Your Teacher Education Professional Portfolio reflects you as a teacher. Therefore you should select evidence that you feel documents your competency of teaching knowledge, skills and dispositions as well as reflects who you are as a future teacher.  You may include any documents you wish into your portfolio in addition to the ones required.  Because the portfolio is a prerequisite to being licensed to teach in Oklahoma, there are minimum requirements that must be included.

Academic Honesty Statement

The Oklahoma City University Academic Honesty Statement applies to the Professional Portfolio.  The Oklahoma City University Policy reads: Academic honesty is required in all aspects of a student’s relationship with the university. Academic dishonesty may not be course-specific and includes falsification or misrepresentation of a student’s academic progress, status, or ability, including, but not limited to, false or altered transcripts, letters of recommendation, registration or advising forms, or other documents related to the student’s academic career at Oklahoma City University or other colleges or universities. Students are personally responsible for the correctness and accuracy of information supplied to the university. Any student who knowingly gives incorrect information to the university is subject to disciplinary action that may lead to suspension.

Students are advised that cheating and plagiarism are not tolerated. The university expects all students to maintain a high standard of ethics in their academic activities. In this context, forms
of academic dishonesty include, but are not limited to cheating on tests, examinations or other class/laboratory work; involvement in plagiarism (the appropriation of another’s work and/or the unacknowledged incorporation of that work in one’s own); collusion (the unauthorized collaboration with another person); misrepresentation of actions; and falsifying information.

Portfolio Review Timeline

The teacher candidate portfolio will be officially reviewed at three points prior to recommendation for licensure/certification:
· Entry Level Review:  You will be introduced to the portfolio process during the EDUC 2001: Introduction to Teaching course and the review will take place at the end of the semester.  You will also present your portfolio to TEC members when you interview for admission to the Teacher Education Program.
· Mid-Program Review:  This will take place the semester immediately prior to your student teaching semester.  Two TEC members will review your portfolio.
· Final Review:  This will take place the semester of your student teaching internship and is one of the final steps toward licensure. Two TEC members will review your portfolio.

Candidate Portfolio Table of Contents

(Front Pocket will contain copies of Evaluation Form/s from each review checkpoint.)

Section 1 – Initial Portfolio Review
	Item #
	Description of Item

	1
	Record Form for OCU Professional Portfolio 

	2
	Current résumé

	3
	Current unofficial transcript

	4
	Autobiography documenting experience with students

	5
	Required Statements (Sign each statement)

	6
	Service project artifact

	7
	Field Experience Contextual Information Forms (one for Introduction to Teaching and any other professional education courses taken before/during the current semester)

	8
	Professional development artifact

	9
	Philosophy of education

	10
	Description of the OCU Teacher Education Program Conceptual Framework Logo

	11
	Optional: Peer evaluations, mentor/supervisor evaluations of your teaching, test scores (OGET, OSAT, OPTE), letters of recommendation, etc.


 
Section 2 – Mid Program Portfolio Review
	Item #
	Description of Item

	1
	Record Form for OCU Professional Portfolio (signed from Initial Review)

	2
	Current résumé

	3
	Current unofficial transcript

	4
	Required Statements (Sign each statement)

	5
	Field Experience Contextual Information Forms (at a minimum, one from each of these courses: Introduction to Teaching, Human Development, Psychology and Assessment, Students with Exceptionalities). You may include forms for other field experiences if you’d like.

	6
	16 tabbed sections representing the 16 competencies
Include one rationale and one artifact for each of the competencies

	7
	Optional: Peer evaluations, mentor/supervisor evaluations of your teaching, test scores (OGET, OSAT, OPTE), letters of recommendation, etc.



Section 3 – Final Portfolio Review
	Item #
	Description of Item

	1
	Record Form for OCU Professional Portfolio (signed from Initial and Mid Program Reviews)

	2
	Current résumé

	3
	Current unofficial transcript

	4
	Required Statements (Sign each statement)

	5
	Parental/Family Contact Record

	6
	Colleague Interaction Record

	7
	16 tabbed sections representing the 16 competencies
Include one rationale and one artifact for each of the competencies

	8
	Optional: Peer evaluations, mentor/supervisor evaluations of your teaching, test scores (OGET, OSAT, OPTE), letters of recommendation, etc.




 






III.
Templates and Forms


TEMPLATE FOR ARTIFACT RATIONALES

Use the following template to support your choice of artifacts for each of the sixteen competencies.  Remember that an artifact must be your original work, so could not be a handout from a class or workshop unless you also added a thorough written response of your own.


Competency:		Number and written competency

Artifact:  		Name or description of the artifact

Course/Experience:	Name & course number if completed in a course or name of experience

Date:			Semester and year the artifact was completed

Rationale:  		Two paragraphs with the following content:

Paragraph 1: Description and Reflection—First, tell the “story” of this artifact.  Why did you begin this assignment, project, document or experience?  What happened during it? Describe it fully so the reader will have a clear understanding of the experience surrounding this artifact. Second, look back on the experience and explain how it is connected to your future work with students.

Paragraph 2: Connection—Explain how this artifact (project, lesson, or experience) illustrates a connection to the competency listed above.  Explain how it documents your understanding of the main concept/s of the competency.











(See a sample of an Artifact Rationale on page 38.)









TEMPLATE FOR FIELD EXPERIENCE CONTEXTUAL INFORMATION SHEET

School Demographics:  Prior to arriving at the school, use one of the following websites to obtain the demographics for the school in which you will be observing. 
www.nces.ed.gov or http://www.schoolreportcard.org/reports.htm#school
Construct a table that lists:
· The total number of students in the school
· The number of students for each ethnicity listed
· The number/percentage of students on free/reduced lunch
· If the school is designated as a Title I school

Class Demographics:  During your first observation, unobtrusively analyze the composition of the class/es. From your observations, record the following in your table:
· Number of students in the class/es
· Number of each gender
· An estimate of the number of students of each ethnicity
· Number of English language learners

Protect the privacy of the students!
Do not ask them for information for this task and do not leave this information in the open.  You may use additional pages as needed to complete this task.

Name of School: ___________________________________________________________________

Type of School (circle one): 	Rural		Suburban		Urban

Semester/Year: ____________________________________________________________________

School Demographics (include information listed above):












Class Demographics (include information listed above):


RELEASE FORM FOR STUDENT WORK, PHOTOGRAPHS AND VIDEOS

As a teacher candidate at Oklahoma City University’s Teacher Education Program, I work with students in Oklahoma schools.  A part of the requirements for my program is that I demonstrate my competency as a teacher through developing a professional teaching portfolio.

In my portfolio, I may wish to include student work, photographs, and/or videos of my teaching activities.  Although the student work and images involve both me as a future teacher and your child, the primary focus is on me as a teacher candidate.

No student name will appear with any materials that are submitted in my portfolio. All materials will be kept confidential. The form below will be used to document your permission for these activities.

Sincerely,

______________________________________________ (Teacher Candidate Name)

___________________________________________ (Teacher Candidate Signature)





Student Name ________________________________________________________________

School/Teacher _______________________________________________________________

I am the parent/legal guardian of the student named above. I have read your letter regarding the development of a portfolio and the use of photographs, videos, and materials of my child and agree to the following (please check the appropriate line):

__________I DO give permission to you to include my child’s image on videotape or photos as he/she participates in classes conducted at the school and to reproduce materials that my child may produce as a part of classroom activities. No names will appear on any material submitted by the teacher candidate.

__________ I DO NOT give permission for you to include my child’s image on videotape or photos as he/she participates in classes conducted at the school nor to reproduce materials that my child may produce as a part of classroom activities.



Signature of Parent/Legal Guardian ____________________________________________________

Date ____________________________________________________________________________
COLLEAGUE INTERACTION RECORD FORM


	Date
	Name of Colleague
	Nature of Interaction
	Method of Communication

	


	
	
	

	


	
	
	

	


	
	
	

	


	
	
	

	


	
	
	

	


	
	
	

	


	
	
	

	


	
	
	

	


	
	
	

	


	
	
	

	


	
	
	

	


	
	
	

	


	
	
	

	


	
	
	

	


	
	
	



STUDENT FAMILY/GUARDIAN CONTACT FORM


	Date
	Student (Initials Only)
	Person Contacted
	Reason for Contact
	Method of Communication

	


	
	
	
	

	


	
	
	
	

	


	
	
	
	

	


	
	
	
	

	


	
	
	
	

	


	
	
	
	

	


	
	
	
	

	


	
	
	
	

	


	
	
	
	

	


	
	
	
	

	


	
	
	
	

	


	
	
	
	

	


	
	
	
	

	


	
	
	
	

	


	
	
	
	







IV.
Resources
	




THE OKLAHOMA CITY UNIVERSITY COMPETENCIES
FOR LICENSURE AND CERTIFICATION*

1. The teacher understands the central concepts and methods of inquiry of the subject matter discipline(s) he or she can create learning experiences that make these aspects of subject matter meaningful for students.**
2. The teacher understands how students learn and develop, and can provide learning opportunities that support their intellectual, social and physical development at all grade levels including early childhood, elementary, middle level and secondary.
3. The teacher understands that students vary in their approaches to learning and creates instructional opportunities that are adaptable to individual differences of learners.
4. The teacher understands curriculum integration processes and uses a variety of strategies to encourage students’ development of critical thinking, problem solving, and performance skills and effective use of technology.
5. The teacher uses best practices related to motivation and behavior to create learning environments that encourage positive social interaction, self-motivation and active engagement in learning, thus, providing opportunities for success.
6. The teacher develops a knowledge of and uses a variety of effective communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.
7. The teacher plans instruction based on curriculum goals, knowledge of the teaching/learning process, subject matter, students’ abilities and differences, and the community; and adapts instruction based on assessment and reflection.
8. The teacher understands and uses a variety of assessment strategies to evaluate and modify the teaching/learning process ensuring the continuous intellectual, social and physical development of the learner.
9. The teacher evaluates the effects of his/her choices and actions on others (students, parents and other professionals in the learning community), modifies those actions when needed, and actively seeks opportunities for continued professional growth.
10. The teacher fosters positive interaction with school colleagues, parents/families, and organizations in the community to actively engage them in support of students’ learning and well-being.
11. The teacher understands the importance of assisting students with career awareness and the application of career concepts to the academic curriculum.
12. The teacher understands the process of continuous lifelong learning, the concept of making learning enjoyable, and the need for a willingness to change when change leads to greater student learning and development.
13. The teacher understands the legal aspects of teaching including the rights of students and parents/families, as well as the legal rights and responsibilities of the teacher.
14. The teacher understands the Oklahoma core curriculum and is able to develop instructional strategies/plans based on Priority Academic Student Skills (PASS).**
15. The teacher understands the Oklahoma State teacher evaluation process, “Oklahoma Criteria for Effective Teaching Performance,” and how to incorporate these criteria in designing instructional strategies. (Please see page 21 of this Portfolio Handbook for a listing of these criteria.)
16. The teacher exhibits a commitment to serve the community. ***

*  	Numbers 1-15 include the Oklahoma General Competencies of Licensure and Certification that were adopted by the Oklahoma State Board of Education as required by Legislative House Bill 1549.  The competencies that comprise the test framework for the Oklahoma Professional Teaching Examination are drawn from these General Competencies.

**	Knowledge of the content described by this competency will be assessed on the subject matter knowledge tests that will be administered by the Oklahoma Commission for Teacher Preparation.

***	This competency reflects the service component of the OCU Mission

OKLAHOMA CRITERIA FOR EFFECTIVE TEACHING
AND ADMINISTRATIVE PERFORMANCE*
I. Practice 
A. Teacher Management Indicators 
1. Preparation--The teacher plans for delivery of the lesson relative to short-term and long-term objectives. 
2. Routine--The teacher uses minimum class time for non-instructional routines thus maximizing time on task. 
3. Discipline--The teacher clearly defines expected behavior (encourages positive behavior and controls   negative behavior). 
4. Learning Environment--The teacher establishes rapport with students and provides a pleasant, safe and orderly climate conductive to learning. 
B. Teacher Instructional Indicators 
1. Establishes Objectives--The teacher communicates the instructional objectives to students. 
2. Stresses Sequence-The teacher shows how the present topic is related to those topics that have been taught or that will be taught. 
3. Relates Objectives--The teacher relates subject topics to existing student experiences. 
4. Involves All Learners--The teacher uses signaled responses, questioning techniques, and/or guided practices to involve all students. 
5. Explains Content--The teacher teaches the objectives through a variety of methods. 
6. Explains Directions--The teacher gives directions that are clearly stated and related to the learning objectives. 
7. Models--The teacher demonstrates the desired skills. 
8. Monitors--The teacher checks to determine if students are progressing toward stated objectives. 
9. Adjusts Based on Monitoring--The teacher changes instruction based on the results of monitoring. 
10. Guides Practice--The teacher requires all students to practice newly learned skills while under the direct supervision of the teacher. 
11. Provides for Independent Practice--The teacher requires students to practice newly learned skills without the direct supervision of the teacher. 
12. Establishes Closure--The teacher summarizes and fits into context what has been taught. 
II. Products 
A. Teacher Product Indicators 
1. Lesson Plan--The teacher writes daily lesson plans designed to achieve the identified objectives. 
2. Student Files--The teacher maintains a written record of student progress. 
3. Grading Patterns--The teacher utilizes grading patterns that are fairly administered and based on identified criteria. 
B. Student Achievement Indicators--Students demonstrate mastery of the stated objectives through projects, daily assignments, performance and test scores. 





*To be utilized for Competency #15.

OKLAHOMA GENERAL COMPETENCIES
FOR TEACHER LICENSURE AND CERTIFICATION
INDICATORS OF KNOWLEDGE, SKILLS, AND DISPOSITIONS

1.  The teacher understands the central concepts and methods of inquiry of the subject matter discipline(s) he or she teaches and can create learning experiences that make these aspects of the subject matter meaningful for students.

INDICATORS:

KNOWLEDGE
· The teacher understands major concepts, assumptions, debates, processes of inquiry, and ways of knowing that are central to the discipline(s) s/he teaches.
· The teacher understands how students’ conceptual frameworks and their misconceptions for an area of knowledge can influence their learning.
· The teacher can relate his/her disciplinary knowledge to other subject areas.
SKILLS
· The teacher effectively uses multiple representations and explanations of disciplinary concepts that capture key ideas and link them to students’ prior understandings.
· The teacher can represent and use differing viewpoints, theories, “ways of knowing” and methods of inquiry in his/her teaching of subject matter concepts
· The teacher can evaluate teaching resources and curriculum materials for their comprehensiveness, accuracy, and usefulness for representing particular ideas and concepts.
· The teacher engages students in generating knowledge and testing hypotheses according to the methods of inquiry and standards of evidence used in the discipline.
· The teacher develops and uses curricula that encourage students to see, question, and interpret ideas from diverse perspectives.
· The teacher can create interdisciplinary learning experiences that allow students to integrate knowledge, skills, and methods of inquiry from several subject areas.
DISPOSITIONS
· The teacher realizes that subject matter knowledge is not a fixed body of facts but is complex and ever-evolving.  S/he seeks to keep abreast of new ideas and understandings in the field.
· The teacher appreciates multiple perspectives and conveys to learners how knowledge is developed from the vantage point of the knower.
· The teacher has enthusiasm for the discipline(s) s/he teaches and sees connections to everyday life.
· The teacher is committed to continuous learning and engages in professional discourse about subject matter, knowledge and children’s learning of the discipline.
SUGGESTED ARTIFACTS

Inquiry-based lesson plans or lesson plans that make clear connections to everyday life or personal experience, accompanied by student work; self-evaluations, mentor teacher evaluations, or university evaluations accompanied by videotaped lessons that demonstrate student-centered instruction; micro-teaching with peer evaluations; field experience lessons/reflections




2.  The teacher understands how students learn and develop and can provide learning opportunities that support their intellectual, social, and physical development at all grade levels including early childhood, elementary, middle level, and secondary.

INDICATORS:

KNOWLEDGE

· The teacher understands how learning occurs—how students construct knowledge, acquire skills, and develop habits of mind—and knows how to use instructional strategies that promote student learning.  
· The teacher understands that students’ physical, social, emotional, moral and cognitive development influence learning and knows how to address these factors when making instructional decisions.
· The teacher is aware of expected developmental progressions and ranges of individual variation within each domain (physical, social, emotional, moral and cognitive), can identify levels of readiness in learning, and understands how development in any one domain may affect performance in others.
SKILLS

· The teacher assesses individual and group performance in order to design instruction that meets learners’ current needs in each domain (cognitive, social, emotional, moral and physical) and leads to the next level of development.
· The teacher stimulates student reflection on prior knowledge and links new ideas to already familiar ideas, making connections to students’ experiences, providing opportunities for active engagement, manipulation and testing of ideas and materials, and encouraging students to assume responsibility for shaping their learning tasks.
· The teacher accesses students’ thinking and experiences as a basis for instructional activities by, for example, encouraging discussion, listening and responding to group interaction, and eliciting samples of student thinking orally and in writing.
DISPOSITIONS

· The teacher appreciates individual variation with in each area of development, shows respect for the diverse talents of all learners, and is committed to help them develop self-confidence and competence. 
· The teacher is disposed to use students’ strengths as a basis for growth, and their errors as an opportunity for learning.

SUGGESTED ARTIFACTS

Case studies; multi-level lesson plans that incorporate modifications for diverse learners; samples of assessments that target different levels of comprehension; human development projects; lesson plans designed to enhance instruction and integration of English Language Learners (ELLs); reading assessments with plans for instruction; micro-teaching with peer evaluations; field experience lessons/reflections






3.  The teacher understands that students vary in their approaches to learning and creates instructional opportunities that are adaptable to individual differences of learners.

INDICATORS:

KNOWLEDGE

· The teacher understands and can identify differences in approaches to learning and performance, including different learning styles, multiple intelligences, and performance modes, and can design instruction that helps use students’ strengths as the basis for growth.
· The teacher knows about areas of exceptionality in learning—including learning disabilities, visual and perceptual difficulties, and special physical or mental challenges.
· The teacher knows about the process of second language acquisition and about strategies to support the learning of students whose first language is not English.
· The teacher understands how students’ learning is influenced by individual experiences, talents, and prior learning, as well as language, culture, family and community values.
· The teacher has a well-grounded framework for understanding cultural and community diversity and knows how to learn about and incorporate students’ experience, cultures, and community resources into instruction.
SKILLS

· The teacher identifies and designs instruction appropriate to students’ stages of development, learning styles, strengths, and needs.
· The teacher uses teaching approaches that are sensitive to the multiple experiences of learners and that address different learning and performance modes.
· The teacher makes appropriate provisions (in terms of time and circumstances for work, tasks assigned, communication and response modes) for individual student who have particular learning differences or needs.
· The teacher can identify when and how to access appropriate services or resources to meet exceptional learning needs.
· The teacher seeks to understand students’ families, cultures, and communities, and uses this information as a basis for connecting instruction to students’ experiences (e.g. drawing explicit connections between subject matter and community matters, making assignments that can be related to students’ experiences and cultures).
· The teacher brings multiple perspectives to the discussion of subject matter, including attention to students’ personal, family, and community experiences and cultural norms.
· The teacher creates a learning community in which individual differences are respected.

DISPOSITIONS
· The teacher believes that all children can learn at high levels and persists in helping all children achieve success.
· The teacher appreciates and values human diversity, shows respect for students’ varied talents and perspectives, and is committed to the pursuit of “individually configured success.”
· The teacher respects students as individuals with differing personal and family backgrounds an various skills, talents, and interests.
· The teacher is sensitive to community and cultural norms.
· The teacher makes students feel valued for their potential as people, and helps them learn to value each other.

SUGGESTED ARTIFACTS

Multi-sensorial lesson plans; multi-level lesson plans; differentiated lesson plans; lessons that address multiple learning styles; lesson plans that incorporate a multicultural perspective; research projects on different learning styles; assessment plans; classroom floor plans that demonstrate the facilitation of learning for diverse students; micro-teaching with peer evaluations, field experience lessons/reflections

4.  The teacher understands curriculum integration processes and uses a variety of instructional strategies to encourage students’ development and critical thinking, problem solving, and performance skills and effective use of technology.

INDICATORS

KNOWLEDGE

· The teacher understands the cognitive processes associated with various kinds of learning (e.g. critical and creative thinking, problem structuring and problem solving, invention, memorization and recall) and how these processes can be stimulated.
· The teacher understands principles and techniques, along with advantages and limitations, associated with various instructional strategies (e.g. cooperative learning, direct instruction, discovery learning, whole group discussion, independent study, interdisciplinary instruction).
· The teacher knows how to enhance learning through the use of a wide variety of materials as well as human and technological resources (e.g. computers, audio-visual technologies, videotapes and discs, local experts, primary documents and artifacts, texts, reference books, literature, and other print resources).

SKILLS

· The teacher carefully evaluates how to achieve learning goals, choosing alternative teaching strategies and materials to achieve different instructional purposes and to meet student needs (e.g. developmental stages, prior knowledge, learning styles, and interests).
· The teacher uses multiple teaching and learning strategies to engage students in active learning opportunities that promote the development of critical thinking, problem solving, and performance capabilities and that help students assume responsibility for identifying and using learning resources.
· The teacher constantly monitors and adjusts strategies in response to learner feedback.
· The teacher varies his or her role in the instructional process (e.g. instructor, facilitator, coach, audience) in relation to the content and purposes of instruction and the needs of students
· The teacher develops a variety of clear, accurate presentations and representations of concepts, using alternative explanations to assist students’ understanding and presenting diverse perspectives to encourage critical thinking.

DISPOSITIONS

· The teacher values the development of students’ critical thinking, independent problem solving, and performance capabilities
· The teacher values flexibility and reciprocity in the teaching process as necessary for adapting instruction to student responses, ideas, and needs.

SUGGESTED ARTIFACTS

Integrated lesson plans/units that incorporate high order thinking skills; lessons that teach objectives from more than one content area; lessons that include music, art, dance, or physical movement into a core content area; lessons that include a core content area into a music, art, dance, or physical movement lesson; inquiry-based lessons; student learning centers; Teacher Work Sample; student projects; web-based activities or activities that integrate technology; cooperative or group activities; micro-teaching with peer evaluations, field experience lessons/reflections




5.  The teacher uses best practices related to motivation and behavior to create learning environments that encourage positive social interaction, self-motivation and active engagement in learning, thus, providing opportunities for success.

INDICATORS:

KNOWLEDGE
· The teacher can use knowledge about human motivation and behavior drawn from the foundational sciences of psychology, anthropology, and sociology to develop strategies for organizing and supporting individual and group work.
· The teacher understands how social groups function and influence people, and how people influence groups.
· The teacher knows how to help people work productively and cooperatively with each other in complex social settings.
· The teacher understands the principles of effective classroom management and can use a range of strategies to promote positive relationships, cooperation, and purposeful learning in the classroom.
· The teacher recognizes factors and situations that are likely to promote or diminish intrinsic motivation, and knows how to help students become self-motivated.
SKILLS
· The teacher creates a smoothly functioning learning community in which students assume responsibility for themselves and one another, participate in decision making, work collaboratively and independently, and engage in purposeful learning activities.
· The teacher engages students in individual and cooperative learning activities that help them develop the motivation to achieve, by, for example, relating lessons to students’ personal interests, allowing students to have choices in their learning, and leading students to ask questions and pursue problems that are meaningful to them.
· The teacher organizes, allocates, and manages the resources of time, space, activities, and attention to provide active and equitable engagement of student in productive tasks.
· The teacher maximizes the amount of class time spent in learning by creating expectations and processes for communicational behavior along with physical setting conducive to classroom goals.
· The teacher helps the group to develop shared values and expectations for student interactions, academic discussions, and individual and group responsibility that create a positive classroom climate of openness, mutual respect, support, and inquiry.
· The teacher analyzes the classroom environment and makes decisions and adjustments to enhance social relationships, student motivation and engagement, and productive work.
· The teacher organizes, prepares students for, and monitors independent and group work that allows for full and varied participation of all individuals.
DISPOSITIONS
· The teacher takes responsibility for establishing a positive climate in the classroom and participates in maintaining such a climate in the school as a whole.
· The teacher understands how participations support commitment, and is committed to the expression and use of democratic values in the classroom.
· The teacher values the role of students in promoting each other’s learning and recognizes the importance of peer relationships in establishing a climate of learning.
· The teacher recognizes the value of intrinsic motivation to students’ life-long growth and learning.
· The teacher is committed to the continuous development of individual’s students’ abilities and considers how different motivational strategies are likely to encourage this development for each student.
SUGGESTED ARTIFACTS

Classroom management plan; classroom design/explanation that shows how the classroom is set up to support positive social interaction; lessons that focus on interpersonal communication; cooperative learning lessons; self-evaluations of microteaching or student teaching lessons; mentor teacher and university supervisor evaluations with accompanying lesson plans; classroom interaction diagrams with descriptive analysis

6.  The teacher develops a knowledge of and uses communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.

INDICATORS:

KNOWLEDGE
· The teacher understands communication theory, language development, and the role of language in learning.
· The teacher understands how cultural and gender differences can affect communication in the classroom.
· The teacher recognizes the importance of nonverbal as well as verbal communication.
· The teacher knows about and can use effective verbal, nonverbal, and media communication techniques.
SKILLS
· The teacher models effective communication strategies in conveying ideas and information and in asking questions (e.g. monitoring the effects of messages, restating ideas and drawing connections, using visual, aural, and kinesthetic cues, being sensitive to nonverbal cues given and received.
· The teacher supports and expands learner expression in speaking, writing, and other media.
· The teacher knows how to ask questions and stimulate discussion in different ways for particular purposes, for example, probing for learner understanding, helping students articulated their ideas and thinking processes, promoting risk-taking and problem-solving, facilitating factual recall, encouraging convergent and divergent thinking, stimulating curiosity, helping students to question.
· The teacher communicates in ways that demonstrated sensitivity to cultural and gender differences (e.g. appropriate use of eye contact, interpretation of body language and verbal statements, acknowledgement of and responsiveness to different modes of communication and participation).
· The teacher knows how to use a variety of media communication tools, including audio-visual aids and computers, to enrich learning opportunities.
DISPOSITIONS
· The teacher recognizes the power of language for fostering self-expression, identity development, and learning.
· The teacher values many ways in which people seek to communicate and encourages many modes of communication in the classroom.
· The teacher is a thoughtful and responsive listener.
· The teacher appreciates the cultural dimensions of communication, responds, appropriately, and seeks to foster culturally sensitive communication by and among all students in the class.
SUGGESTED ARTIFACTS

Samples of two-way communication with students and parents; classroom newsletter; web-pages to communicate with parents; evidence of collaborative planning with colleagues; interdisciplinary units; discussion lessons; reports on cultural differences in communication styles; classroom management plans; cooperative group lessons; micro-teaching with peer evaluations, field experience lessons/reflections
 





7.  The teacher plans instruction based upon curriculum goals, knowledge of the teaching/learning process, subject matter, students’ abilities and differences, and the community; and adapts instruction based upon assessment and reflection.

INDICATORS:

KNOWLEDGE
· The teacher understands learning theory, subject matter, curriculum development, and student development and knows how to use this knowledge in planning instruction to meet curriculum goals.
· The teacher knows how to take contextual considerations (instructional materials, individual student interests, needs, and aptitudes, and community resources) into account in planning instruction that creates an effective bridge between curriculum goals and students’ experiences.
· The teacher knows when and how to adjust plans based on student responses and other contingencies.
SKILLS
· As an individual and member of a team, the teacher selects and creates learning experiences that are appropriated for curriculum goals, relevant to learners, and based upon principles of effective instruction (e.g. that activated students’ prior knowledge, anticipated preconceptions, encourage exploration and problem-solving, and build new skills on those previously acquired).
· The teacher plans for learning opportunities that recognize and address variation in learning styles and performance modes.
· The teacher creates lessons and activities that operate at multiple levels to meet the developmental individual needs of diverse learners and help each progress.
· The teacher creates short-range and long-term plans that are linked to student needs and performances, and adapts the plans to ensure and capitalize on student progress and motivation.
· The teacher responds to unanticipated sources of input, evaluates plans in relation to short-and long-range goals, and systematically adjusts plans to meet student needs and enhance learning.
DISPOSITIONS
· The teacher values both long-term and short-term planning.
· The teacher believes that plans must always be open to adjustment and revision based on student needs and changing circumstances.
· The teacher values planning as a collegial activity.

SUGGESTED ARTIFACTS

Tasks analyses; pre- and post-assessments; Teacher Work Sample; assessment plans that incorporate a variety of informal and formal assessments; unit plans that incorporate re-teaching strategies due to assessment; diagnosis of reading testing with plan for remediation; examples of teaching the same PASS objectives and/or national standards in a variety of ways; micro-teaching with peer evaluations, field experience lessons/reflections











8.  The teacher understands and uses a variety of assessment strategies to evaluate and modify the teaching/learning process ensuring the continuous intellectual, social and physical development of the learner.

INDICATORS:

KNOWLEDGE
· The teacher understands the characteristics, uses, advantages, and limitations of different types of assessments (e.g. criterion-referenced and norm-referenced instruments, traditional standardized and performance-based tests, observations systems, and assessments of student work) for evaluation how students learn what they know and are able to do, and what kinds of experiences will support their father growth and development.
· The teacher knows how to select, construct, and use assessment strategies and instruments appropriate to the learning outcomes being evaluated and to other diagnostic purposes.
· The teacher understands measurement theory and assessment-related issues, such a validity, reliability, bias, and scoring concerns.
SKILLS
· The teacher appropriately uses a variety of formal and informal assessment techniques (e.g. observation, portfolios of student work, teacher –made tests, performance tasks, projects, student self-assessments, peer assessment, and standardized tests) to enhance her or his knowledge of learners, evaluate students’ progress and performances, and modify teaching and leaning strategies.
· The teacher solicits and uses information about students’ experiences, learning behavior, needs, and progress from parents, other colleagues, and the students themselves.
· The teacher uses assessment strategies to involve learners in self-assessment activities, to help them become aware of their strengths and needs, and to encourage them to set personal goals for learning.
· The teacher evaluates the effect of class activities on both individuals and the class as a whole, collecting information through observation of classroom interactions, questioning, and analysis of student work.
· The teacher monitors his or her own teaching strategies and behavior in relation to student success, modifying plans and instructional approaches accordingly.
· The teacher maintains useful records of student work and performance and can communicated student progress knowledgeably and responsibly, based on appropriate indicators, to students, parents, and other colleagues.
DISPOSITIONS
· The teacher values ongoing assessment as essential to the instructional process and recognizes that many different assessment strategies, accurately and systematically used, are necessary for monitoring and promoting student learning.
· The teacher is committed to using assessment to identify student strengths and to promote student growth rather than to deny students access to learning opportunities.

SUGGESTED ARTIFACTS

Lesson, unit, or assessment plans that provide classroom contextual information; lesson plans that incorporate modifications from and IEP; integrated lesson plan for ELLs; interpretation of standardized test scores; reading inventory assessment sheets; micro-teaching with peer evaluations, field experience lessons/reflections






9.  The teacher evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community, modifies those actions when needed, and actively seeks out opportunities for continued professional growth.

INDICATORS:

KNOWLEDGE
· The teacher understands methods of inquiry that provide him/her with a variety of self-assessment and problem-solving strategies for reflecting on his/her practice, its influences on students’ growth and learning, and the complex interactions between them.
· The teacher is aware of major areas of research on teaching and of resources available for professional learning (e.g. professional literature, colleagues, professional associations, and professional development activities).
SKILLS
· The teacher uses classroom observation, information about students, and research as sources for evaluation outcomes of teaching and learning and as a basis for experimenting with, reflecting on, and revising practice.
· The teacher seeks out professional literature, colleagues, and other resources to support his/her own development as a learner and a teacher.
· The teacher draws upon professional colleagues within the school and other professional arenas as supports for reflection, problem-solving and new ides, actively sharing experiences and seeking and giving feedback.
DISPOSITIONS
· The teacher values critical thinking and self-directed learning as habits of mind.
· The teacher is committed to reflection, assessment, and learning as an ongoing process.
· The teacher is willing to give and receive help.
· The teacher is committed to seeking out, developing, and continually refining practices that address the individual needs of students.
· The teacher recognizes his/her professional responsibility of reengaging in and supporting appropriate professional practices for self and colleagues.

SUGGESTED ARTIFACTS

Self-critique; case study; reflective journal; evidence of participation in professional development with a narrative explaining how the knowledge gain will be applied to positively impact student learning in the classroom













10.  The teacher fosters positive interaction with school colleagues, parents/families, and organizations in the community to actively engage them in support of students’ learning and well being.

INDICATORS:

KNOWLEDGE
· The teacher understands schools as organizations within the larger community context and understands the operations of the relevant aspects of the system(s) within which s/he works.
· The teacher understands how factors in the students’ environment outside of school (e.g. family circumstances, community environments, health and economic conditions) may influence students’ life and learning.
SKILLS
· The teacher participates in collegial activities designed to make the entire school a productive learning environment.
· The teacher makes links with learners’ other environments on behalf of students, by consulting with parents, counselors, teachers of other classes and activities within the schools, and professionals in other community agencies.
· The teacher identifies and uses community resources to foster student learning.
· The teacher establishes respectful and productive relationships with parents and guardians from diverse home and community situations, and seeks to develop cooperative partnerships in support of student learning and well being.
· The teacher talks with and listens to the students, is sensitive and responsive to clues of distress, investigates situations, and seeks outside help as needed and appropriate to remedy problems.
· The teacher acts as an advocate for students.
DISPOSITIONS
· The teacher values and appreciates the importance of all aspects of a child’s experience.
· The teacher is concerned about all aspects of a child’s well-being (cognitive, emotional, social, and physical), and is alert to signs of difficulties.
· The teacher is willing to consult with other adults regarding the education and well-being of his/her students.
· The teacher is willing to work with other professionals to improve the overall learning environment for students.
SUGGESTED ARTIFACTS

Evidence of communication with students and parents that fosters two-way communication; parental involvement plan; community involvement; participation in parent/teacher meetings; attendance at school-board meetings and other community organizations with narrative attached that reflects on the impact on the classroom; web-pages; a narrative discussing a school/family/student staffing addressing student learning and/or social problems 











11.  The teacher shall have an understanding of the importance of assisting students with career awareness and the application of career concepts to the academic curriculum.

INDICATORS:

KNOWLEDGE
· The teacher understands how an academic area relates to the world of work.
· The teacher understands the level of skills demanded in broad clusters of occupations related to their academic area.
· The teacher is aware of the range of career opportunities available to their students in their communities and state.
· The teacher understands how the economy impacts what is required of workers.
SKILLS
· The teacher infuses current career applications into the curriculum.
· The teacher accesses a variety of types of labor market information to stay current on the supply and demand of careers.
· The teacher relates academic areas to broad clusters of occupations.
· The teacher utilizes business, industry, community sources, and other school staff to assist in relating the academic curriculum to broad career clusters.
DISPOSITIONS
· The teacher values the impact that increasing students’ career awareness can have on the relevance of learning.
· The teacher is willing to spend time interacting with large and small businesses and industry to understand how the academic areas related to different clusters of occupations.
· The teacher is committed to seeking out new resources to assist students in their career development.

SUGGESTED ARTIFACTS

Lesson plans that integrate career focus activities; guest speakers that address career topics; aptitude or interest inventories for students; plans for or participation in career fairs for students; career bulletin boards; lesson plans that focus on interpersonal skills needed for cooperative work; micro-teaching with peer evaluations, field experience lessons/reflections

















12.  The teacher understands the process of continuous lifelong learning, the concept of making learning enjoyable, and the need for a willingness to change when the change leads to greater student learning and development.

INDICATORS:

KNOWLEDGE
· The teacher understands the importance of fostering a love of learning in students.
· The teacher understands that learning should be enjoyable to students and teachers.
· The teacher understands the importance of being flexible and of changing factors that would increase student learning and foster student development.
SKILLS
· The teacher models enthusiasm for learning.
· The teacher fosters enthusiasm in his/her students.
· The teacher adapts his/her methods and curriculum to fit the needs to students and society.
· The teacher makes learning meaningful and exciting for students.
DISPOSITIONS
· The teacher values life-long learning and is committed to modeling continuous learning to his/her students.
· The teacher is committed to making the learning environment enjoyable.
· The teacher is willing to make appropriate changes that will benefit students’ learning and development.

SUGGESTED ARTIFACTS
Initial and culminating philosophy of education papers; self-critique of lessons; self-evaluation of teaching performance; analysis of teaching/learning style; lessons that heighten student engagement; examples of curricular games and/or technology activities used to promote student learning; changes in instruction based on information gained from professional conferences and workshops; evidence of lesson plans based on student interests; field experience lessons/reflections










13.  The teacher understands the legal aspects of teaching including the rights of students and parents/families, as well as the legal rights and responsibilities of the teacher.

INDICATORS:

KNOWLEDGE
· The teacher understands and implements laws related to students’ rights and teachers’ responsibilities (e.g. for equal education, appropriate education for handicapped students, confidentiality, privacy, appropriate treatment of students, reporting in situations related to possible child abuse).
· The teacher understands the rights and procedural safeguards of student s with disabilities related to identification, evaluation, placement and the provision of free and appropriate public education.
· The teacher understands school policy related to students, teachers and staff.
SKILLS
· The teacher demonstrates a general knowledge of the organizational and political structure of education including fundamental principles of school law and the political and dynamic structure of a typical school system.
· The teacher conducts him/herself in a professional manner and upholds legal principles and school policy.
· The teacher provides a safe environment and implements appropriated supervision of students.
DISPOSITIONS
· The teacher respects the privacy of students and confidentiality of information.
· The teacher is concerned about the rights of the students and is willing to seek out opportunities that are in the best interest in her/his students well being.
· The teacher values all individuals that are part of the learning process (students, parents, teachers, staff and administrators).

SUGGESTED ARTIFACTS

Evidenced of attending a school board meeting with a narrative that analyzes board discussions and actions; reflection narrative on a school law presentation or workshop; sample IEP with an accompanying interpretation of instructional modifications based upon the recommendations of the plan; article reflection on a school law journal reading













14.  The teacher understands the Oklahoma core curriculum and is able to develop instructional strategies/plans based on Priority Academic Student Skills (PASS).

INDICATORS:

KNOWLEDGE
· The teacher understands the Priority Academic Student Skills for his/her specialty area.

SKILLS
· The teacher writes goals and objectives that incorporated PASS criteria.
· The teacher develops lesson plans and units that implement PASS criteria.
· The teacher applies integrated curriculum concepts related to PASS criteria.

DISPOSITIONS
· The teacher is committed to supporting the Oklahoma core curriculum.
· The teacher values integrating the PASS criteria into learning activities and plans.

SUGGESTED ARTIFACTS
Mentor teacher and university supervisor evaluations; lesson/unit plans that demonstrate alignment to the Oklahoma PASS objectives and/or national standards; micro-teaching with peer evaluations; field experience lessons/reflections









15.  The teacher understands the State teacher evaluation process, “Oklahoma Criteria for Effective Teaching Performance,” and how to incorporate these criteria in designing instructional strategies.

INDICATORS:

KNOWLEDGE
· The teacher understands the Oklahoma Criteria for Effective Teaching Performance.
· The teacher is aware that the Oklahoma Criteria for Effective Teaching Performance is used as minimum criteria for evaluating teachers in Oklahoma.
SKILLS
· The teacher develops lesson plans relative to short-term and long-term objectives.
· The teacher demonstrates time on task in the classroom.
· The teacher defines expected behavior to students.
· The teacher establishes good rapport with students.
· The teacher shows how the present topic is related to those topics that have been taught or that will be taught.
· The teacher relates subject topics to existing student experiences.
· The teacher involves all learners.
· The teacher teaches the objectives through a variety of methods.
· The teacher gives clear directions.
· The teacher models the desired skills.
· The teacher monitors student progress.
· The teacher changes instruction as the result of monitoring.
· The teacher requires student s to practice newly learned skills.
· The teacher provides for independent practice.
· The teacher summarizes and fits into context what has been taught.
· The teacher maintains a written record of student progress.
· The teacher uses grading patterns that are fairly administered and based on identified criteria.
· The teacher demonstrates student mastery of stated objectives through projects, performances, assignments, and test scores.
DISPOSITIONS
· The teacher values effective teaching and seeks opportunities to incorporate such practices into his/her classroom environment.
· The teacher values the teacher evaluation process and seeks out and responds to feedback from that process.
SUGGESTED ARTIFACTS

Mentor teacher and university supervisor evaluations; videotaped lessons and/or written lesson/unit plans with self-reflection and evaluation; P-12 student work samples that demonstrate effectiveness of instruction; micro-teaching with peer evaluations; field experience lessons/reflections










16.  The teacher exhibits a commitment to serve the community.

KNOWLEDGE

· The teacher understands that s/he serves an integral role in the learning community and the community at large
· The teacher understands that s/he has gifts that can be utilized for the service of others

SKILLS

· The teacher exhibits leadership qualities
· The teacher has a well developed framework for understanding and adapting to cultural and community diversity
· The teacher utilizes effective communication skills
· The teacher demonstrates the ability to work cooperatively 



DISPOSITIONS

· The teacher is sensitive to community and cultural norms
· The teacher seeks opportunities to assist others
· The teacher respects individual differences



SUGGESTED ARTIFACTS

Lesson plans with service learning components; service projects; parent education projects; documentation of professional organization involvement as a leader or collaborator; documentation of community activity participation; assignments related to the service learning components of the Exceptional Child of the English Language Learning classes



Primary Sources of Competencies
Competencies 1-10 are based on “Model Standards for Beginning Teacher Licensing and Development:  A Resource for State Dialogue,” prepared by the Council for Chief State School Officers’ Interstate New Teacher Assessment and Support t consortium.
Competencies 11-13 were developed as a result of input from Oklahoma educators.
Competencies 14 and 15 are based on Oklahoma law.
Competency 16 is based on the Oklahoma City University mission and that of the OCU Teacher Education Program
Representation of development committee:  elementary teachers including Teacher of the Year finalists, elementary principals, and professors of teacher education.

Additional Sources:
Information from the national Council for Accreditation of Teacher Education (NCATE) Elementary Education Task Force
Oklahoma‘s Core Curriculum Pursuant to 70 0.5. § 11-103.6 (a)


SAMPLE ARTIFACT RATIONALE


Competency #3: 	The teacher understands that students vary in their approaches to learning and creates instructional opportunities that are adaptable to individual differences of learners.

Artifact:  			Multiplication of Two Digit Numbers Lesson Plan and Reflection
 


Course or Experience:	Intermediate Math Methods



Date: 				Spring 2008



Rationale:  			Our class was given the assignment to write a lesson plan that we could use with students we would be teaching in our field experience classrooms. Before teaching the 5th graders, I taught this lesson to my peers in the Intermediate Math course. When I first wrote the lesson plan, I included several alternative ways of doing double-digit multiplication. When I taught it to my peers, I realized that introducing that many methods at once was overwhelming to the students and they wouldn’t be able to gain a deep understanding of any one method.  So, in my field experience the next week, I taught only the method called “lattice multiplication.” Later in the week, I noticed some of the students I had helped were explaining “their” way of multiplying to other students!!! There are two ways that I think my experience with this artifact will affect my future teaching practice.  First, when I am learning new methods of teaching mathematics or any subject, I will try to find a peer to be my “guinea pig.”  I felt so confident when I was teaching the fifth graders because I had already realized some of the problem areas of teaching lattice multiplication.  The second way this experience will affect my future teaching is that I want to always remember that there are multiple ways to learn concepts.  When I was in school, I thought there was one way to do multiplication, but I know now that there are more.

I chose to include this artifact as an example of Competency #3 because it illustrates my understanding of how teaching a different approach can really help students and can give them another way to think of a learning situation.  It also highlights that I understand the need to make changes when those changes would lead to more learning for my students.  Nest time I have students who don’t seem to understand a process, I’m going to take a step back and think about what other ways we could approach the learning.  Even though this was a mathematics experience, I believe it will help me be more reflective in teaching across the curriculum.






V.
Evaluation Rubric



Record Form for OCU PROFESSIONAL PORTFOLIO


Candidate ________________________________________________________________________


Certification Area _________________________________________________________________



Entry Level Portfolio Review—Semester/Year:__________________________________________
All required items must earn “satisfactory” checks for the portfolio to earn a “Meets Expectations” rating.

This portfolio earns the following rating (circle one):	 	Meets Expectations	Does Not Meet Expectations

Instructor for Introduction to Teaching Signature ___________________________________________





Mid-Program Portfolio Review—Semester/Year: ________________________________________
All required items must earn “satisfactory” checks for the portfolio to earn a “Meets Expectations” rating.  In addition, your portfolio must show a minimum of one artifact for each of the 16 competencies with each earning a score of 2 or higher to earn an overall rating of “Meets Expectations.”  Any items with a rating of 1 must follow a successful plan of improvement before the teacher candidate begins student teaching. 

This portfolio earns the following rating (circle one):	 	Meets Expectations	Does Not Meet Expectations
		
Director of Teacher Education Signature ___________________________________________________





Final Portfolio Review—Semester/Year:  _____________________________________________
All required items must earn “satisfactory” checks for the portfolio to earn a “Meets Expectations” rating. In addition, the second artifacts and rationales for each of the 16 competencies must earn a score of 2 or higher to earn an overall rating of “Meets Expectations.”  Any items with a rating of 1 must follow a successful plan of improvement before you will be recommended for licensure.

	
This portfolio earns the following rating (circle one):	 	Meets Expectations	Does Not Meet Expectations
		
Director of Teacher Education Signature ___________________________________________________

· This Record Form is Item #1 in each section of your portfolio. In addition, you are responsible for keeping signed copies of all evaluation forms from previous reviews in the front pocket of your portfolio.

Evaluation Form for Initial Portfolio Review, page 1 of 1


General Expectations
Reviewers: Please [image: BD21301_] items that are satisfactory and “X” items that are not satisfactory.  If changes are made and the item becomes satisfactory, put a [image: BD21301_] and your initials. 

	Portfolio is contained in a 3-ring binder and the cover includes teacher candidate name and area of certification

	

	Portfolio is free from distracting spelling, grammar, usage errors

	

	Portfolio is organized and presented well—tabbed dividers separate each portfolio item and the portfolio is easily navigated

	



Required Items
Reviewers: Please [image: BD21301_] items that are satisfactory and “X” items that are not satisfactory.  If changes are made and the item becomes satisfactory, put a [image: BD21301_] and your initials. 

	Item #
	Description
	

	1
	Record Form for OCU Professional Portfolio 
	

	2
	Current résumé
	

	3
	Current unofficial transcript
	

	4
	Autobiography documenting experience with students
	

	5
	Required Statements (Sign each statement)
	

	6
	Service project artifact
	

	7
	Field Experience Contextual Information Forms (one for Introduction to Teaching and any other professional education courses taken before/during the current semester)
	

	8
	Professional development artifact
	

	9
	Philosophy of education
	

	10
	Description of the OCU Teacher Education Program Conceptual Framework Logo
	

	11
	Optional: Peer evaluations, mentor/supervisor evaluations of your teaching, test scores (OGET, OSAT, OPTE), letters of recommendation, etc.
	


Comments:




Evaluation Form for Mid Program Portfolio Review, p. 1 of 3

Candidate Name _____________________________ Semester of Review ____________

General Expectations
Reviewers: Please [image: BD21301_] items that are satisfactory and “X” items that are not satisfactory.  If changes are made and the item becomes satisfactory, put a [image: BD21301_] and your initials. 
	Portfolio is contained in a 3-ring binder and the cover includes teacher candidate name and area of certification

	

	Portfolio is free from distracting spelling, grammar, usage errors

	

	Portfolio is organized and presented well—tabbed dividers separate each portfolio item and the portfolio is easily navigated

	

	All needed signed Release Forms for Student Work, Photographs, and Videos are included in the back of the portfolio
	



Required Items
Reviewers: Please [image: BD21301_] items that are satisfactory and “X” items that are not satisfactory.  If changes are made and the item becomes satisfactory, put a [image: BD21301_] and your initials. 
	Item #
	Description of Item
	

	1
	Record Form for OCU Professional Portfolio (signed from Initial Review)
	

	2
	Current résumé
	

	3
	Current unofficial transcript
	

	4
	Required Statements (Sign each statement)
	

	5
	Field Experience Contextual Information Forms (at a minimum, one from each of these courses: Introduction to Teaching, Human Development, Psychology and Assessment, Students with Exceptionalities). You may include forms for other field experiences if you’d like.
	

	6
	16 tabbed sections representing the 16 competencies
Include one rationale and one artifact for each of the competencies
	

	7
	Optional: Peer evaluations, mentor/supervisor evaluations of your teaching, test scores (OGET, OSAT, OPTE), letters of recommendation, etc.
	



The scoring for artifacts/rationales for the 16 competencies is based on the following:
1 –Inadequate—This artifact and rationale shows little evidence of the characteristics and abilities of an individual who wants to become a teacher.  More commitment to your studies and to satisfactory completion of assignments is necessary to provide evidence of knowledge, skills, and dispositions for becoming a teacher.

2 –Adequate—This artifact and rationale shows evidence of a competent individual who has demonstrated just adequate abilities for becoming a teacher.  Work shows completion of assignments and marginal evidence of knowledge, skills and dispositions for becoming a teacher.

3 –Competent—This artifact and rationale shows evidence of a committed, competent Individual who has demonstrated professional characteristics and abilities for becoming a teacher.  Work shows thoughtful completion of assignments and evidence of knowledge, skills and dispositions for becoming a successful teacher.

4 -Highly Competent—This artifact and rationale shows evidence of an extremely committed, highly competent individual who has demonstrated professional characteristics and abilities for becoming a teacher.  Work shows thoughtful and insightful completion of assignments and evidence of knowledge, skills and dispositions for becoming a highly successful teacher.


Evaluation Form for Mid Program Portfolio Review, p. 2 of 3

Reviewer #1 ___________________________________________________
								
	COMPETENCY #1
	1         2         3         4
	COMPETENCY #9
	1         2         3         4


Comments:							Comments:
		


	COMPETENCY #2
	1         2         3         4
	COMPETENCY # 10
	1         2         3         4


Comments:							Comments:
		


	COMPETENCY #3
	1         2         3         4
	COMPETENCY # 11
	1         2         3         4


Comments:							Comments:
		


	COMPETENCY #4
	1         2         3         4
	COMPETENCY # 12
	1         2         3         4


Comments:							Comments:
	

							
	COMPETENCY #5
	1         2         3         4
	COMPETENCY # 13
	1         2         3         4


Comments:							Comments:
		

					
	COMPETENCY #6
	1         2         3         4
	COMPETENCY # 14	
	1         2         3         4


Comments:							Comments:
		

									
	COMPETENCY #7
	1         2         3         4
	COMPETENCY # 15	
	1         2         3         4


Comments:							Comments:


										
	COMPETENCY #8
	1         2         3         4
	COMPETENCY # 16	
	1         2         3         4


Comments:							Comments:




Additional Comments:

Evaluation Form for Mid Program Portfolio Review, p. 3 of 3

Reviewer #2 ___________________________________________________
								
	COMPETENCY #1
	1         2         3         4
	COMPETENCY #9
	1         2         3         4


Comments:							Comments:
		


	COMPETENCY #2
	1         2         3         4
	COMPETENCY # 10
	1         2         3         4


Comments:							Comments:
		


	COMPETENCY #3
	1         2         3         4
	COMPETENCY # 11
	1         2         3         4


Comments:							Comments:
		


	COMPETENCY #4
	1         2         3         4
	COMPETENCY # 12
	1         2         3         4


Comments:							Comments:
	

							
	COMPETENCY #5
	1         2         3         4
	COMPETENCY # 13
	1         2         3         4


Comments:							Comments:
		

					
	COMPETENCY #6
	1         2         3         4
	COMPETENCY # 14	
	1         2         3         4


Comments:							Comments:
		

									
	COMPETENCY #7
	1         2         3         4
	COMPETENCY # 15	
	1         2         3         4


Comments:							Comments:


										
	COMPETENCY #8
	1         2         3         4
	COMPETENCY # 16	
	1         2         3         4


Comments:							Comments:





Additional Comments:
Evaluation Form for FINAL Portfolio Review, p. 1 of 3

Candidate Name _____________________________ Semester of Review ____________

General Expectations
Reviewers: Please [image: BD21301_] items that are satisfactory and “X” items that are not satisfactory.  If changes are made and the item becomes satisfactory, put a [image: BD21301_] and your initials. 
	Portfolio is contained in a 3-ring binder and the cover includes teacher candidate name and area of certification

	

	Portfolio is free from distracting spelling, grammar, usage errors

	

	Portfolio is organized and presented well—tabbed dividers separate each portfolio item and the portfolio is easily navigated

	

	All needed signed Release Forms for Student Work, Photographs, and Videos are included in the back of the portfolio
	



Required Items
Reviewers: Please [image: BD21301_] items that are satisfactory and “X” items that are not satisfactory.  If changes are made and the item becomes satisfactory, put a [image: BD21301_] and your initials. 
	Item #
	Description
	

	1
	Record Form for OCU Professional Portfolio (signed from Initial and Mid Program Reviews)
	

	2
	Current résumé
	

	3
	Current unofficial transcript
	

	4
	Required Statements (Sign each statement)
	

	5
	Parental/Family Contact Record
	

	6
	Colleague Interaction Record
	

	7
	16 tabbed sections representing the 16 competencies
Include one rationale and one artifact for each of the competencies
	

	8
	Optional: Peer evaluations, mentor/supervisor evaluations of your teaching, test scores (OGET, OSAT, OPTE), letters of recommendation, etc.
	



The scoring for artifacts/rationales for the 16 competencies is based on the following:
1 –Inadequate—This artifact and rationale shows little evidence of the characteristics and abilities of an individual who wants to become a teacher.  More commitment to your studies and to satisfactory completion of assignments is necessary to provide evidence of knowledge, skills, and dispositions for becoming a teacher.

2 –Adequate—This artifact and rationale shows evidence of a competent individual who has demonstrated just adequate abilities for becoming a teacher.  Work shows completion of assignments and marginal evidence of knowledge, skills and dispositions for becoming a teacher.

3 –Competent—This artifact and rationale shows evidence of a committed, competent Individual who has demonstrated professional characteristics and abilities for becoming a teacher.  Work shows thoughtful completion of assignments and evidence of knowledge, skills and dispositions for becoming a successful teacher.

4 -Highly Competent—This artifact and rationale shows evidence of an extremely committed, highly competent individual who has demonstrated professional characteristics and abilities for becoming a teacher.  Work shows thoughtful and insightful completion of assignments and evidence of knowledge, skills and dispositions for becoming a highly successful teacher.


Evaluation Form for FINAL Portfolio Review, p. 2 of 3

Reviewer #1 ___________________________________________________
								
	COMPETENCY #1
	1         2         3         4
	COMPETENCY #9
	1         2         3         4


Comments:							Comments:
		


	COMPETENCY #2
	1         2         3         4
	COMPETENCY # 10
	1         2         3         4


Comments:							Comments:
		


	COMPETENCY #3
	1         2         3         4
	COMPETENCY # 11
	1         2         3         4


Comments:							Comments:
		


	COMPETENCY #4
	1         2         3         4
	COMPETENCY # 12
	1         2         3         4


Comments:							Comments:
	

							
	COMPETENCY #5
	1         2         3         4
	COMPETENCY # 13
	1         2         3         4


Comments:							Comments:
		

					
	COMPETENCY #6
	1         2         3         4
	COMPETENCY # 14	
	1         2         3         4


Comments:							Comments:
		

									
	COMPETENCY #7
	1         2         3         4
	COMPETENCY # 15	
	1         2         3         4


Comments:							Comments:


										
	COMPETENCY #8
	1         2         3         4
	COMPETENCY # 16	
	1         2         3         4


Comments:							Comments:




Additional  Comments:

Evaluation Form for FINAL Portfolio Review, p. 3 of 3
Reviewer #2 ___________________________________________________
								
	COMPETENCY #1
	1         2         3         4
	COMPETENCY #9
	1         2         3         4


Comments:							Comments:
		


	COMPETENCY #2
	1         2         3         4
	COMPETENCY # 10
	1         2         3         4


Comments:							Comments:
		


	COMPETENCY #3
	1         2         3         4
	COMPETENCY # 11
	1         2         3         4


Comments:							Comments:
		


	COMPETENCY #4
	1         2         3         4
	COMPETENCY # 12
	1         2         3         4


Comments:							Comments:
	

							
	COMPETENCY #5
	1         2         3         4
	COMPETENCY # 13
	1         2         3         4


Comments:							Comments:
		

					
	COMPETENCY #6
	1         2         3         4
	COMPETENCY # 14	
	1         2         3         4


Comments:							Comments:
		

									
	COMPETENCY #7
	1         2         3         4
	COMPETENCY # 15	
	1         2         3         4


Comments:							Comments:


										
	COMPETENCY #8
	1         2         3         4
	COMPETENCY # 16	
	1         2         3         4


Comments:							Comments:




Additional Comments:
 
 

Required Statements
Please sign each statement on pages 46 and 47 and include this for each review.


Acceptance of Receipt of Portfolio Handbook
I have received a copy of the Teacher Education Professional Portfolio Handbook.

_______________________________________________		___________________________
Candidate Signature							Date



Academic Honesty Statement
I attest that all items represented as my own work comply with OCU’s Academic Honesty Statement.


_______________________________________________		___________________________
Candidate Signature							Date



Permission to View Portfolio Statement
I give permission to the OCU Teacher Education Program, the Oklahoma State Department of Education, the Oklahoma Commission for Teacher Preparation, and all other national and state accreditation personnel to read the material found in this portfolio.



_______________________________________________		___________________________
Candidate Signature							Date



Completion of Release Forms for Student Work, Photographs, and Videos 
The Release Form must be given to the parents/guardians of any student whose work or image you would like to include in your portfolio.  You are reminded to abide by the wishes of the parents/guardians and to keep a copy of each form in the back of your portfolio. In addition, please remove ALL student and parent/guardian names from any work in this portfolio. You may use initials to represent students and parents/guardians.

I have obtained necessary permission forms from students and/or parents when appropriate.  They are included at the back of this portfolio.


_______________________________________________		___________________________
Candidate Signature							Date





Criminal History Disclosure Form

Pursuant to legislation, Title 70 O.S. 1991, 3-104.1, every applicant for a teaching position in Oklahoma is required to answer each of the following questions.  Because OCU teacher candidates will be observing and teaching in Oklahoma schools, this form is also required for the portfolio. Please answer each question below honestly.

1. During the preceding ten-year period, have you been convicted of a felony?
Yes			No

2. During the preceding ten-year period, have you been convicted of a crime involving moral turpitude?
Yes			No

3. Have you ever been convicted in Oklahoma, whether upon a verdict or plea of guilty or upon a plea of no lo contendo (no contest), or received a suspended sentence for a crime or attempt to commit a crime which considered sexual in nature?
Yes			No

4. Have you ever been convicted, received a suspended sentence, or received a deferred judgment for a crime or attempted crime that was considered sexually related in nature in any other state or jurisdiction?
Yes			No

5. Have you ever had an adverse action taken against any educator’s certificate or license in Oklahoma or any other state or jurisdiction?

Yes			No

6. Is any action now pending against you for alleged misconduct in any school district, court, or before any educator licensing agency in Oklahoma or any other state or jurisdiction?
Yes			No

7. Do you currently have any outstanding criminal charges or warrants of arrest pending against you in Oklahoma or any other state or jurisdiction?
Yes			No


If the answer to any of the preceding questions is “yes” state on a separate sheet of paper the nature of the charge, and in what court or jurisdiction you were charged/convicted.  The Oklahoma State Department of Education requires state and national (fingerprint-based) felony background checks on any applicant. A background check will be at the expense of the applicant.



__________________________________________	____________________________
Teacher Candidate Signature					Date

PORTFOLIO PLAN OF IMPROVEMENT FORM


Candidate Name ____________________________________________________

Certification Area ___________________________________________________

Circle One: 	Entry Level Review		Mid-Program Review		Final Review

Reviewer/s: Please complete the following.

	Item on which Improvement is Required
	Recommendation for improvement

	

	

	

	

	

	

	

	

	

	



Candidate: Please complete the following.

	Item on which Improvement is Required
	How I addressed the required improvement

	

	

	

	

	

	

	

	

	

	



Follow-up Review

Date: _________________________________  Time and Place: _____________________________

This Plan of Improvement has been:		______Fully accomplished
						______Partially accomplished
						______Not accomplished

Reviewer Signature/s and Date: _______________________________________________________

    _______________________________________________________
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